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and challenges of implementing a RegisteredNurse to Bachelor of Science inNursing (RN - BSN) programat
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Introduction

The need to modernize nursing education has been supported
by extensive evidence and has resulted in the development of
innovative models of academic progression across the United
States. In response to the Institute of Medicine (IOM) report, The Fu-
ture of Nursing: Leading Change, Advancing Health, the Center to
Champion Nursing in America (CCNA) with support from AARP, the
AARP Foundation, and the RobertWood Johnson Foundation, formed
an educational learning collaborative to explore the most promising
approaches for nurses to advance their education. A series
of webinars and face-to-face meetings were held throughout the
country with nursing educators, practice partners, and other
stakeholders. Four overarching models for seamless academic
progression were identified, and the components and strategies to
implement each were refined (Gorski, Farmer, Sroczynski, Close, &
Wortock, 2015). Additional information about the process and the
models overall are available on the Campaign for Action Web site
(campaignforaction.org). This article provides a more detailed
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description of one of those models—the RN to bachelor of science in
nursing (RN–BSN) at the community college (CC).Within this review
“community college” includes those academic institutionsdesignated
as technical colleges.

CCs have long served as an important entry point into nursing.
There is a growing awareness of the importance of a more highly ed-
ucated nursing workforce and a call for more nurses prepared at the
baccalaureate level and higher (Institute of Medicine, 2011; Robert
Wood Johnson Foundation, 2014). With this recognition, the role of
the CC in nursing education is evolving. A 2012 position statement
recognizing the need for academic progression in nursing was
endorsed by the American Association of Colleges of Nursing
(AACN), the American Association of Community Colleges (AACC),
the Association of Community Colleges Trustees, the National League
for Nursing, and the Organization for Associate Degree Nursing (Na-
tional Organization for Associate Degree Nursing, 2012). Over recent
years, many CC nursing programs have strengthened their links to
university-based baccalaureate programs. These relationships vary
across a spectrum from standard articulation agreements to well-
aligned dual enrollment programs. The RN to BSN at the CC model
is unique in that the program is taught at and by the CC and the bac-
calaureate degree is awarded independently by the CC.

This model has exceptional potential to increase capacity and
access through utilization of existing infrastructure. CCs are prevalent
across the country, including rural and remote areas whose residents
may lack university access. CCs have a proven record of success with
57% of nurses beginning their nursing education with an associate's
l rights reserved.
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degree (AD) (National Council of State Boards of Nursing, 2015). Ed-
ucation through the CC system is lower in cost than that offered in the
university setting (Russell, 2013). CCs have historically provided a
strong entry point for students from traditionally underrepresented
groups and play a key role in strengthening nursing workforce
racial/ethnic diversity (National Academies of Sciences, Engineering,
and Medicine, 2015). In addition, the CCs offer a strong entry point
for students with lower income and socioeconomic status (Fulcher
& Mullin, 2011). In a recent study of 5,144 AD nurses who indicated
willingness to pursue a BSN, 93% preferred a CC option over a 4-year
institution (Economic Modeling Specialists, 2016). The top three
reasons given for this preference were affordability, location, and
familiarity (Economic Modeling Specialists, 2016).

Development of an RN–BSN at the CC model requires substantial
institutional commitment. It is critically important that baccalaure-
ates provided through this new pathway meet the same quality
criteria as university-based degrees, demonstrated through national
nursing accreditation. The 2005AACNPosition Paper stressed the im-
portance of parity, with all programs providing “the same scientific
and liberal education foundation” and the inclusion of content consis-
tent with the Essentials of Baccalaureate Education for Professional
Nursing Practice (AACN, 2005). Russell (2010) described an intense
process of preparation for the CC to provide a baccalaureate in any
discipline, including evaluation of workforce demands and program
viability, accreditation adjustments, faculty hiring and preparation,
and upgrading of library and other resources. Under what circum-
stances this investment of resources is appropriate for nursing educa-
tion has generated controversy.

History of CCs Conferring Baccalaureate Degrees in
Multiple Disciplines

CCs have been successfully providing baccalaureate level educa-
tion in many areas of study since a legislative initiative in 1970 for
NewYork. In 2014, the Community College Baccalaureate Association
identified 21 states with approval for CCs to confer the baccalaureate
degree (Community College Baccalaureate Association, 2014). Ratio-
nale for this transition includes increased access and lower costs to
students and the ability of these institutions to more rapidly respond
to the workforce needs of their communities (Chen, 2015; Russell,
2010). These benefits have been especially important in rural areas
and those in which existing academic institutions are unable to
meet workforce demands (Russell, 2010). To date, the institutions in-
volved and the degrees offered have been tightly focused onmeeting
identified community needs for graduates in fields such as education,
technology, and health care (Daugherty, Goldman, Butterfield, &
Miller, 2014; Russell, 2010). Degrees in health care have specifically
included nursing in many states, including Colorado, Florida,
Georgia, Nevada, New Mexico, Vermont, and Washington (AACC,
2015a; Baccalaureate Degree Study Group, 2014; Fain, 2013).

Control of CCs varies from state to state but most require legisla-
tive approval of the CC baccalaureate (Russell, 2010). Opposition to
this model has been raised by representatives of 4-year institutions
among others (Baron, 2014; Fain, 2013). Both Arizona and Illinois
have rejected state initiatives, and the California legislation was
rejected four times before successful advancement (Baron, 2014).
Legislation was approved in Michigan, “only after a bruising multi-
year battle” (Fain, 2013).

An important early concern in awarding the baccalaureate degree
at the CC was the potential loss of the historical mission of the CC or
“mission creep” (Fain, 2013). However, Rudd and Bragg (2010)
identify “an overarching function of the community college is to
respond and react to the needs of the surrounding community”
(p.13). Other potential issues raised include the possible competition
between CCs and universities, overburdening of resources at the CC,
and future subsequent increases in tuition (Daugherty et al., 2014;
Russell, 2010). While these may be valid issues for other disciplines,
they are likely less worrisome for nursing, as described below. Con-
cernshave been expressed that quality of these educational programs
may not meet the same rigorous criteria as traditional 4-year institu-
tions (Daugherty et al., 2014; Russell, 2010). Although this is an area
of needed study, there is preliminary evidence that graduates of CC
baccalaureate programs have strong outcomes in graduate licensure
pass rates and employment (Floyd& St. Arnauld, 2007). There remain
those whoworry that even for programs with equivalent quality, de-
greesmight be perceived as less valuable than those attained inmore
traditional settings (Painter, 2014), although a recent RAND report in
Texas found “little evidence among employers and graduate pro-
grams to support the concerns” (Daugherty et al., 2014, p.20).

Conferring the baccalaureate degree has been found to require ad-
justments across the entire CC campus, including possible modifica-
tions within departments that offer prerequisite and co-requisite
courses. Alterations may be required to physical facilities or to infor-
mation technology services. Changes are required in regard to stu-
dent admission and registration, financial aid, and advising. In spite
of these challenges, the goals of broadening access to higher educa-
tion, increasing diversity of the workforce, and meeting community
needs have resulted in a steady increase in states pursuing the option
of CC baccalaureate in various fields of study (Baccalaureate Degree
Study Group, 2014; Russell, 2013).
Development of the Nursing Baccalaureate (RN–BSN) at the CC

The inclusion of nursing in CC baccalaureates was a response to
the call for more BSN-prepared nurses nationally and the recognition
that existing pathways were not adequate to meet workforce de-
mands in some areas (AACN, 2014; Benner, Sutphen, Leonard, &
Day, 2010;Wood, 2009). In some states, adoption of the CC baccalau-
reate for nursing has been contentious. Legislation supporting the
baccalaureate at the CC was passed in Michigan and California only
after specifically eliminating nursing programs from relevant bills
(Baron, 2014; Fain, 2013).

Concerns voiced by those opposing the RN–BSN at the CC mirror
those noted for any CC baccalaureate: mission creep, competition
with existing programs, and possible increases in tuition. Although
concerns are understandable, opposing arguments exist to counter
each. CC mission statements are individualized and have historically
evolved over time. They generally include open access, employment
opportunities for graduates, addressing community workforce
needs, and lifelong learning (AACC, 2015b; Dougherty & Townsend,
2006). In view of the current focus by industry and employers on in-
creasing the level of education in nursing, offering the RN–BSNwould
appear to fit well within the mission of the CC. Expansion of RN–BSN
programs to the CC setting does have potential to duplicate services
offered by universities, but viable programs to date are limited to spe-
cific geographic locations with limited university access. Although
concerns about tuition are valid, existing programs evaluated have
consistently provided a lower tuition to students than is offered in
the university setting.

Assuring program quality has been a particularly important point
for this model. Existing programs have addressed quality concerns by
full accreditation from national bodies such as the Accreditation
Commission for Education in Nursing (ACEN) or the Commission on
Collegiate Nursing Education (CCNE). External nursing accrediting
bodies are recognized by the U.S. Department of Education as
autonomous agencies that define and evaluate the quality and rigor
of nursing programs. Accreditation signifies that a nursing program
meets those high standards of quality through continual self-
assessment and assuring compliance with defined criteria.
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Also heightened for CCs seeking to confer the baccalaureate in
nursing are concerns about securing adequate faculty. Attracting
and retaining high-quality nursing faculty remains a challenge for
nursing schools nationally (AACN, 2014). Existing CC faculty may
require additional preparation, and new faculty members may be
needed to address content not previously offered in the associate's
degree curriculum. In some instances, CCs that initiated an RN–BSN
program have included a transition period, with faculty from local
universities supporting early program development, and then
phasing out as the CC faculty attains full readiness (Babbo, Fought,
Holk, Mulligan, & Perrone, 2013).

Although there are potential challenges to overcome, a number of
CCs have successfully implemented this model, and interest in this
degree option for nursing remains strong in many areas.

Exemplar Programs Offering the RN–BSN at the CC

Florida

Florida offered the first RN–BSN at the CC program and has the
largest number of programs of any state, providing an exemplar
of the associated process, challenges, and outcomes. Additional
exemplars are provided to demonstrate successful implementation
of the model in other states.

Workforce Demands and Legislative/Community Response
The need for innovative approaches to nursing education was well

demonstrated in Florida. Prior to the development of the RN–BSN at
the CC, Florida had 200 Associate Degree in Nursing (ADN) programs
with only five providing clear articulation pathways to baccalaureate-
granting institutions (Wortock, 2013). Local employers identified the
need for more BSN-prepared nurses, but absence of educational path-
ways and geographic isolation presented barriers to change (Wortock,
2013). In 2001, legislation was adopted to permit Florida CCs to confer
baccalaureate degrees, and legislative planning funds were provided
to develop full upper division degrees and associated services. CCs pur-
suing the option to award baccalaureates in selected areas of studywere
required to attain Department of Education approval and regional ac-
creditation by the Southern Association of Colleges and Schools and
were subsequently redesignated as state colleges.

St. Petersburg College developed the initial RN–BSN at the CC pro-
gram. Typical of regions that would later adopt this model, geograph-
ic factors were a primary driver. St. Petersburg College is located on a
peninsula with bridge access to the mainland and heavy traffic vol-
ume. Access to 4-year institutions was, therefore, a challenge for
local nurses seeking to advance their education. Previous program
deanDr. JeanWortock provided details about development of the ini-
tial program at St. Petersburg College.

Institutional Transitions
Early and inclusive partnerships were formed with a broad group

of stakeholders, including administration, faculty, students, informa-
tion technology, admissions and registrar's offices, community prac-
tice partners, and others. All college departments required revision,
including the organizational structure of the college, evaluation of
institutional effectiveness, faculty criteria, student services, library
acquisitions, and facilities.

Designing for Quality
As a first-ever program of this nature, a primary concernwas to as-

sure the highest standards and quality and assure that the new gradu-
ates would be able to matriculate to graduate degree programs. The
Florida State University System academic policies were used as general
quality benchmarks. Degree-specific accreditation was recognized as
critically important. CCNE accreditation was obtained in 2007 (CCNE,
2016). There is no Florida Board of Nursing oversight for postlicensure
programs; however, they were notified as a courtesy.

Leadership and Faculty
Hiring of personnel for the baccalaureate program beganwith the

selection of the senior vice president and an associate vice president.
Additional positions were then developed, and participants were
hired with their guidance. A new baccalaureate adjunct salary
schedulewas adoptedwith a higher rate of pay to attract new adjunct
facultywith eithermaster's in nursing or doctoral degrees. The bacca-
laureate teaching load was typical of that expected of all faculty.

Curriculum Development
The RN–BSN course work was developed by a committee

consisting of the provost, acting dean (a registered nurse), the nurs-
ing director, program director, and members of the nursing faculty.
Florida state legislators had mandated the “time to degree” for the
baccalaureate would be a minimum of 120 semester credit hours
with amaximumof 128. Forty upper division nursing creditswere re-
quired tomeet state guidelines; in addition, 39 lower division nursing
creditswere accepted. General education and support courses led to a
total of 121 credits needed to complete the BSN degree.

To guide theBSN committee, the AACNEssentials of Baccalaureate
Education,National League for NursingAccreditingCommission stan-
dards, American Nurses Association Standards, and FL State Articula-
tion Guidelines were consulted prior to and during curriculum
development. Once the courses were determined and approved by
the nursing and college-wide curriculumand instruction committees,
the initial three courses were fully developed, and subsequent
courses were developed sequentially.

Essential Student Services
Admission standards were revised in conjunction with the re-

cords and registration department, and efforts were made to contin-
ue use of existing common student forms. Process times and
workloads within the admission department intensified significantly
with the change from an open door policy at the associate's level to
requirement-based admissions at upper division level. Additional
employees were hired to facilitate speedier processing of new appli-
cations. As the programevolved and enrollment increased, admission
processes underwent further development and adjustment. Library
serviceswere enhanced to provide the essential resources, and librar-
ians were added.

With increasing enrollment student services personnel experi-
enced increasedworkload.Within the RN–BSN program, this was ad-
dressed through the addition of a master's-prepared baccalaureate
specialist (Bac-Spec). This role was essential to advise prospective
students and was a major factor in the success of the new program.
The RN–BSN Bac-Spec was cross-trained in all lower and upper divi-
sion program requirements to maximize effectiveness with student
applicants. In addition, multiple CCs requested articulation agree-
ments with upper division courses and degrees. The Bac-Spec evalu-
ated courses in terms ofmeeting admission criteria and developed an
advising form that compared the curriculum at St. Petersburg College
to that of other CCs not offering the RN–BSN to ease student transfer.

Tuition and Fees
An upper division funding formula was developed in which fees

would always be less than those within the state university system
but higher than fees in lower division programs. Fees and tuition
were initiated at 85% of university upper division rates. Financial
aid application forms were streamlined and expedited through an
on-lineprocess. The criteria for awarding scholarshipswere reviewed
for inclusiveness of the new level of student.
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Outcomes and Dissemination of the Model Within Florida
Since the initial development of the RN–BSN program at the CC,

this model has been adopted at 19 (of 28) CCs statewide (AACN,
2015). From the beginning, enrollment goals consistently exceeded
those projected. The original program at St. Petersburg College re-
ports that, since 2006, 95% of the BSN graduates are employed in
nursing, are continuing their education, or are serving in the military
(St. Petersburg College, 2016).

Georgia

Georgia has also implemented RN to BSN at the CC programswith
an exemplar at South Georgia State College in New Douglas, Georgia.
College President Dr. Virginia Carson is a strong advocate and sup-
porter of the program and explained the development and outcomes
of the model.

Workforce Demands and Legislative/Community Response
Access andworkforce needswere the stimulus for pursuing this op-

tion, as was the rural location. Conferring the baccalaureate degree in
Georgia involves numerous approvals, and the full process required 4
years. As the initial step, the University System of Georgia provided
all 30 higher education institutions with the opportunity to comment;
no major objections were expressed. Approval was obtained from the
Georgia Board of Regents, followed by the regional accreditor Southern
Association of Colleges and Schools Commission on Colleges.

Institutional Transitions
During the development of the program, consideration was given

to organizational structure and faculty credentials.
The “DivisionofNursing”became the “School ofNursing”withadean

overseeing the program rather than a department chair. In the first co-
horts, almost all of the BSN students had previously earned an ADN
from South Georgia State College. Programdevelopment had substantial
financial impact, as it required considerable time, travel to professional
meetings, accreditation fees, costs of site visits, and increased salaries
for faculty promoted upon attainment of a doctoral degree. A nursing
consultant was employed at various stages during the process, which
also contributed to costs. Therewasnot an infusionof resources to devel-
op a new program, and it was accomplished through redirected dollars.

Designing for Quality
The curriculumwas developed by the nursing faculty and is based

on the AACN Essentials of Baccalaureate Education. It meets the stan-
dards of nursing practice as promulgated by the Georgia Board of
Nursing, who has reviewed and approved the program. The program
was fully accredited by ACEN in 2015 (ACEN, 2017).

Leadership and Faculty
The regional accrediting agency requires that 25%of the courses in

a bachelor's program be taught by a faculty member with a terminal
degree. The college was able to meet that requirement at the outset.
Subsequently, a number of the nursing facultymembers are pursuing
doctoral degrees. The promotion and tenure system was revised to
consider faculty teaching in baccalaureate programs. Leadership of
the school of nursing was crucial in the development of the program
to support the faculty and in overall implementation of the program.

Curriculum Development
The RN-to-BSN completion program was built on curriculum in

the ADN program, with emphasis on community, research, and lead-
ership. In addition to the work of the faculty, a consultant reviewed
course descriptions, content progression, and sequence using the
AACN Essentials to ensure that concepts were at the baccalaureate
level and program outcomes were addressed in each course and at
the end of the program. In addition to the 60 credit hours of core re-
quirements and 32 hours of credit for previous AD course work, 30
semester credit hours are required for bachelor's degree completion,
totaling 122 semester credit hours.

Tuition and Fees
A unique aspect of this program and a major benefit to the stu-

dents is that there was no increase in tuition rates for the baccalaure-
ate program.

Outcomes
Although program development was difficult and time intensive,

President Carson stated that it is truly worthwhile. In addition to the
value of the academic progression pathway, she noted other successes,
including stronger community engagement, increased faculty profes-
sional development, and enhancement of the academic profile of the
college. Early program outcomes are promising. The number of stu-
dents admitted each year has exceeded estimates. Two cohorts have
graduated a total of 48 students with a completion rate of 96.3%. Six
graduates from the first cohort are enrolled in master's programs.

Washington

Washington State was an “early adopter” of the RN to BSN at the
CC model with two current programs, Bellevue College in Bellevue
and Olympic College in Bremerton. The initial program at Olympic
College is somewhat unique from other examples discussed here, in
that they began through a partnership with University of Washing-
ton, Tacoma. Gerianne Babbo, associate dean in nursing at Olympic
College provided details about their program.

Workforce Demands and Legislative/Community Response
Olympic College is located on the Olympic peninsula, in relative

proximity to major urban centers, but logistics of travel around
Puget Sound created a barrier to university-based education. The pri-
mary health care facility in the region had identified a need for more
nurses educated at the baccalaureate level. In 2005, state legislation
provided the opportunity and funding support for CCs to develop
baccalaureate programs, with an emphasis on those preparing stu-
dents for high-demand jobs (Babbo et al., 2013). As the first program
in the state, Olympic College followed a complex approval process,
including a competitive application process, reviews by the WA
State Board of Community and Technical Colleges and the state
Higher Education Coordinating Board.

Institutional Transitions
After approvals in 2006, planning continued through 2007, and

the partnership with UW Tacoma was formalized through a memo-
randum of understanding to clarify roles. A preexisting articulation
agreement between institutions created the foundation which was
expanded first into a concurrent enrollment program and subse-
quently to the independent program fully supported by Olympic. As
with other CCs adopting this model, extensive organizational com-
mitment was required related to admissions, advising, financial aid,
and development of nursing and upper division support courses
(Babbo et al., 2013).

Designing for Quality
The partnership with UW Tacoma allowed the initial cohort of

students to begin in a fully accredited program. Olympic College ob-
tained their own accreditation from CCNE in 2009 (CCNE, 2016).

Leadership and Faculty
Olympic benefitted from the full support of their president.

Volunteer faculty members from Olympic completed additional
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graduate coursework and faculty development related to their
expanding roles and were key in the design and evolution of the
model. These responsibilities were in addition to their usual teaching
responsibilities. The support of UW Tacomawas instrumental in pro-
gram development. The model initially involved co-teaching of
courses with faculty from both institutions and mentorship of the
CC faculty by faculty from UW Tacoma.

Curriculum Development
Curriculumwas developed by the teamof Olympic College faculty

in conjunctionwith faculty at UWTacoma. Gap analysis was conduct-
ed to evaluate the existing AD curriculum in conjunction with the
AACN Essentials of Baccalaureate Education (Babbo et al., 2013).
The program was designed for completion over 2 years of part-time
study and requires a total of 180 quarter credit hours. Applicants re-
ceive 35 units of credit for RN licensure and 35 credits of the ADN
count toward the BSN. Upper division general education (GE) of 10
credits and 65 additional GE credits are required, in addition to the
35 credits of the nursing courses (Olympic College, 2015).

Tuition and Fees
In 2015–2016, cost for lower division courses for Washington

state residents was $102.75 per credit, and state resident tuition in
the RN–BSN program was $234.43 per credit. Total cost of the pro-
gram varies based on the completion plan, from approximately
$9,200 for a 1-year completion to $11,700 for a 3-year completion.

Outcomes
The Olympic programhas graduated 160 BSNs as of 2015, and the

number of applicants has increased each year. Other benefits identi-
fied by program leaders include stronger relationships with practice
partners, public health, and the community.

Colorado

Colorado Mountain College (CMC) offers the BSN through two CC
campuses, in Breckenridge and Spring Valley. The programs are
under the direction of Dr. Betty Damask-Bembenek, who provided
details about their development and current status.

Workforce Demands and Legislative/Community Response
CMC serves a large and fairly remote geographic region, with pri-

marily critical access hospitals. Practice partners and the local commu-
nities identified a need for baccalaureate nursing education, with an
emphasis on educating local nurses who would remain in their com-
munity. Although other CCs in Colorado had partnered with nearby
universities, this option was limited for nurses in the CMC region be-
cause of distance and terrain. The initial proposal to the state legislature
was in 2010 and met with no significant opposition. Approvals were
also obtained from the Higher Learning Commission and Colorado De-
partment of Education in 2013. As a district college, less than 7% of
CMC's funding originateswith the state, and nonewas allocated specif-
ically for this program; however, community support was high, and
CMC responded with substantial investments including funding sup-
port for faculty development. CMC was also awarded a $0.5 million
grant from the Colorado Health Foundation for program development
and initial implementation.

Institutional Transitions
CMC had been offering an ADN for more than 15 years.

The program is impacted, with an annual cohort of approximately
35 students. After approval by the state legislature, a task force was
formed to design and develop the new BSN program. It was designed
as a “hybrid” on-line/in person program for licensed RNs, both those
with initial education at CMC and those who received the AD
degree elsewhere.

Designing for Quality
The AD program was accredited in 2011 by ACEN (ACEN, 2015).

That accreditation will be maintained, and CMC has also achieved
accreditation of the RN–BSN program through CCNE, in spring of
2016 (CCNE, 2016). The Colorado Board of Nursing does not monitor
postlicensure programs.

Leadership and Faculty
Dr. Damask-Bembenek noted that faculty commitment and devo-

tion were key to the development of the program at CMC. Incentives
were offered to existing faculty to support their attaining doctoral de-
grees, and more than 50% have done so. In addition, faculty worked
extensively to develop curriculum and serve on committees required
for program development.

Curriculum Development
Curricular revisions were similar to those which took place in

Florida. CMC requires 122 credits for the BSN. Students may transfer
a maximum of 72 credits from their AD program including block
credit for lower division and 44 credits for RN licensure. CMC ADN
students are awarded maximum credit; students entering the pro-
gram from other AD programs have individualized transcript review
to evaluate needed credits. Students in the CMC AD program may
take three courses prior to entering the BSN program (pathophysiol-
ogy, statistics, and a required English course).

Tuition and Fees
Costs to students in the RN–BSN program are $139 per credit. This

is higher than the fees paid by AD students but less than tuition at
most BSN programs.

Outcomes
CMC currently has 45 students enrolled in the RN–BSN program,

with the initial cohort of 12 having graduated inMay of 2016. At a re-
cent midprogram evaluation, 91% of students were highly satisfied
with the program.

Conclusion

The once rare notion of CCs offering bachelor's degrees is becom-
ing more common (D'Amico, 2013), although expansion has been
quite uneven across the country. For nursing in particular, adoption
of the model has been measured, with programs being limited to
relatively few states. For academic institutions considering this
model, there must be recognition of the resources required and the
imperative for validating quality through accreditation. An analysis
of the regulatory and legislative landscape is an important first step
in instituting this model. Development of partnerships and broad
stakeholder engagement are essential throughout planning and
implementation. A self-assessment tool to evaluate readiness for
CCs offering an RN–BSN program has been developed by the
Washington Center for Nursing (2013) and may prove useful to
those considering this option.

The RN–BSN at the CC is an innovative response to the need for a
more highly educated nursing workforce. In view of the number of
new nurses graduating at the AD level, the need for accessible higher
education pathways is clear. In a joint position statement released
August 2015, by American Nurses Association and OADN, “…
transforming nursing education remains a priority to facilitate
meeting the evolving and increasingly complex demands of the
health care system in the United States. Community colleges are
contributing to building the nursing workforce and must continue
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to play a role in preparing the nursing workforce. The strategies
should include encouraging community college–university partner-
ships and granting community colleges the ability to offer the bacca-
laureate degree to meet the goal of having 80% of nurses educated to
the BSN level by 2020” (OADN, 2015). CCs have a distinct advantage
in being widely available, including within rural and geographically
isolated areas of the country. These schools provide cost-effective access
to students across a wide range of socioeconomic levels and offer a pri-
mary point of entry for nurses representing racial and ethnic diversity.
It is essential that this model, like all innovative education pathways, es-
tablish andmaintain national quality standards, validated by nursing ed-
ucation accreditation. Emerging evidence indicates that RN–BSN at the
CC is a viable academic progressionmodel,with the potential to substan-
tially increase the proportion of BSN-educated nurses in the workforce.
As existing programs mature, additional data will become available re-
garding their impact. Although initial outcomes appear promising, ex-
pansion of the model requires continued evaluation of impact.
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